

Our Vision

At Bournes Green Infant School the governors, staff, children, parents and carers work together in an atmosphere of mutual respect and trust in a community that is strengthened and enriched by a diversity of background, culture and religion.  Our priority is to foster the self-confidence, self-esteem and independence of all in a climate of growth and opportunity that will enable us to achieve the highest standards.  We actively promote a healthy environment in which children enjoy learning and develop the skills needed to become responsible members of society.  We aim to bring learning to life.
‘Strength Through Wisdom’ was the original mission statement for our school. Today we nurture our children to be confident and articulate with an enjoyment of learning in the belief that this will enable them to gain strength from their developing wisdom.

To be read in conjunction with our Disability Discrimination Action scheme, Equal Opportunities Policy and accessibility plans. See also related policies: Admissions, Attendance, Equal Opportunities, Assessment, Role of Co-ordinator, Behaviour, Teaching and Learning, Curriculum, Special Education Needs, Able, Gifted and Talented, Safeguarding, Home Activities Guidelines, Safeguarding and all subject based policies.

We believe that every child has the right to be included in a broad, balanced and relevant curriculum; and that each child is entitled to have the opportunity to be involved in appropriate education which challenges, motivates and rewards them, so that they can fulfil their individual potential. 
At Bournes Green Infant School we believe:

· in the potential of all our children and our staff to achieve the highest possible standards 

· that we foster the self-confidence, self-esteem and independence of everyone in our school

· that healthy minds and healthy bodies will enable our children to make the most of the learning opportunities that we offer

· learning and teaching is the route to:

· equality of opportunity 

· spiritual, moral, social and cultural awareness

· physical, emotional and intellectual development

· education must prepare our children to become life-long learners and citizens who respond positively to the opportunities and challenges of the rapidly changing world in which we live

· that children need :

· a happy, caring, well-ordered environment with clearly set out ‘golden rules’ in which they feel secure

· a broad, balanced, challenging curriculum differentiated to meet individual needs

· guidance to lead them through the curriculum 

· inspiration to stimulate their interest and give them a sense of purpose and an enjoyment of learning

· access to all areas of the National Curriculum and the Early Years Foundation Stage
· the opportunity to learn through structured play and talk

· opportunities to develop their understanding through collaborative work

· in the importance of working in partnership with home, school and the community
Aims 

· To bring learning to life by: 

· drawing upon the diverse backgrounds of all children in our school; building on what they already know as we further develop their skills, knowledge and understanding

· providing a rich, balanced, stimulating and increasingly personalised curriculum

· inspiring our children; giving them an enjoyment of learning and a sense of satisfaction from personal achievement
· To provide a happy, caring, well-ordered environment in which children feel secure and in which they can learn the personal social and emotional skills needed to live together as a community

· To develop the self-confidence, self-esteem and independence of all

· To help the child develop:

a) Speaking, verbal and listening skills

b) Basic skills in numeracy, literacy and ICT
c) Simple knowledge and investigative skills

d) An awareness of the world in which we live

e) Self-expression in the arts of music, drama, movement and craft

f) The acquisition of practical, physical and technological skills

g) Problem-solving skills

h) Personal and social skills that will prepare them to be citizens of the future
i) An awareness of what it means to be healthy

· To develop and encourage moral and spiritual values, awareness of the needs of others and some understanding of cultural and religious differences

· To promote good relationships with the local community and to encourage close co-operation between home and school

This document is a statement of the aims, principles and strategies for Early Years Foundation Stage learning at Bournes Green Infant School.
Introduction and Definitions

‘Every child deserves the best possible start in life and support to fulfil their potential. A child’s experience in the early years has a major impact on their future life chances. A secure, safe and happy childhood is important in its own right, and it provides the foundation for children to make the most of their abilities and talents as they grow up…’ (EYFS, Statutory Framework, 2007, p.7.)

‘Early Years Foundation Stage’ or ‘EYFS’

As a result of the Childcare Bill, the Foundation Stage was taken out of the National Curriculum. In September, 2008, a separate, distinct phase of provision was put in place which is specifically tailored to the needs of young children.

It is known as the ‘Early Years Foundation Stage’ (or ‘EYFS’) and brings together the ‘National Standards for Under 8s Daycare and Childminding’, ‘Birth to Three Matters’ and the ‘Curriculum for the Foundation Stage’ In so doing, it has created a single framework for care, learning and development for children in all early years settings from birth to the August after their fifth birthday. 
The EYFS is statutory and its overarching aim, is “…to help young children achieve the five Every Child Matters outcomes of staying safe, being healthy, enjoying and achieving, making  a positive contribution and achieving economic well-being…”

“The EYFS principles which guide the work of all practitioners are grouped into four distinct but complementary themes; 

· A Unique Child  

· Positive Relationships

· Enabling Environments

· Learning and Development” (EYFS, Statutory Framework, 2007, p.8.)

Each theme of the EYFS is broken down into ‘commitments’ which explain how the principles can be put into practice.

“A Unique Child recognises that every child is a competent learner from birth who can be resilient, capable, confident and self-assured. The commitments are focused around development; inclusion; safety; and health and well-being.

Positive Relationships describes how children learn to be strong and independent from a base of loving and secure relationships with parents and/or a key person. The commitments are focused around respect; partnership with parents; supporting learning; and the role of the key person.

Enabling Environments explains that the environment plays a key role in supporting and extending children’s development and learning. The commitments are focused around observation, assessment and planning; support for every child; the learning environment; and the wider context – transitions, continuity and multi-agency working.

Learning and Development recognises that children develop and learn in different ways and at different rates, and that all areas of learning and development are equally important and inter-connected.” (EYFS, Statutory Framework, 2007, p.9.)

‘Early Years’

Our ‘Early Years’ children are those who are admitted to our Reception classes in the autumn term of the academic year in which they are to become five years old.
‘Early Learning Goals’ or ‘ELGs’

The Early Learning Goals are the knowledge, skills and understanding which young children of different abilities and maturities are expected to attain by the beginning of Key Stage One and as such, the Statutory Guidance identifies that they provide the basis for planning throughout the EYFS. There are ELGs for each of the six areas of learning within the EYFS. A ninth step is also identified within each area of learning, for children who are working beyond the ELG. 
‘Areas of Learning’

Within the EYFS, there are six areas which are covered by the Early Learning Goals and educational programmes. They are:

· Personal, Social and Emotional Development (PSED)

· Communication, Language and Literacy (CLL)

· Problem-Solving, Reasoning and Numeracy (PSRN)

· Knowledge and Understanding of the World (KUW)

· Physical Development (PD)

· Creative Development (CD)

‘Assessment Scales’

The EYFSP captures the Early Learning Goals as a set of 13 assessment scales, each of which has nine points. They are as follows:

· Dispositions and Attitudes (a scale within the area of PSED)

· Social Development (a scale within the area of PSED)

· Emotional Development (a scale within the area of PSED)

· Language for Communication and Thinking (a scale within the area of CLL) 

· Linking Sounds and Letters (a scale within the area of CLL)

· Reading (a scale within the area of CLL)

· Writing (a scale within the area of CLL)

· Numbers as Labels and for Counting (a scale within the area of PSRN)

· Calculating (a scale within the area of PSRN)

· Shape, Space and Measures (a scale within the area of PSRN)

· Knowledge and Understanding of the World

· Physical Development

· Creative Development

The first three points in each assessment scale describe a child who is still progressing towards the achievements described in the Early Learning Goals. Points 4 to 8 are drawn from the Early Learning Goals themselves and are not necessarily hierarchical. The ninth point in each scale describes a child who has achieved all the previous 8 points and has developed further both in breadth and depth and is working consistently beyond the Early Learning Goals.

 ‘The Early Years Foundation Stage Profile’ or ‘EYFSP’

In the final year of the Foundation Stage, practitioners are required to record each child’s progress towards the Early Learning Goals against the ‘Early Years Foundation Stage Profile’. This provides a means of summing-up each child’s learning and development achievements. It is based upon the ongoing observations and assessments of children across all six areas of learning. The statutory guidance identifies that judgements ‘should be made from observation of consistent and independent behaviour, predominantly children’s self-initiated activities. 

Under Section 99 of the Childcare Act 2006, all Early Years providers must provide information about the assessments they carry out to their local authority, who in turn have a responsibility to return this data to the DCSF.

In accordance with these requirements, Bournes Green Infant School is committed to participating in all reasonable, annual, moderation activities set by the local authority and each child’s EYFSP is sent to them electronically on or before the end of June, as requested by them. (It is the school’s policy to formally update our electronic record-keeping system four times a year, in respect of the children’s achievements, by the end of September, December, March and June.)

Admissions & Induction Programme
Places at Bournes Green Infant School are allocated by the local authority in accordance with their Admissions Policy. 

Our Induction Programme has been developed over a number of years in consultation with parents. 
The induction process begins in the summer term prior to the children starting school, when prospective children are invited to ‘Come and Play’ for two morning sessions. Additionally, pre-school staff are given the opportunity to participate in ‘Staff Swaps’ so that they may gain an insight into the routines and expectations of the Reception classes, and likewise, classroom staff can see first-hand what the children’s pre-school experiences have been.

The Early Years Foundation Stage Leader and his/her parallel class teacher, visit as many feeder pre-schools as possible, to meet the new intake children and hold ‘learning conversations’ with the pre-school staff. As the school does not have any pre-schools within its catchment area, we typically find that our children can be drawn from as many as thirteen different settings. Therefore, visits to pre-schools have to be prioritised. Settings with large numbers of children placed at our school will be visited along with any who have ‘protocol’ children on their list. (In the case of the latter, the Inclusion Manager will also attend the visit, if possible.) 

Class lists are drawn-up based on information gathered on friendships, pre-school(s) attended, birth-dates, gender, ethnicity and any known special needs. In so doing, our aim is to create two classes of similar composition. 
Parents/carers with twins/triplets are asked what their preference is in terms of whether or not their children should be placed in the same, or separate, classes. Every attempt will be made to honour these wishes, and should it not be possible, the Headteacher will meet with the parent/carer, prior to the classes being announced.

Once the class-lists have been agreed by the Headteacher, they are non-negotiable.

Parents/carers are told which class their child will be in at the New Intake Meeting, traditionally held in the last few weeks of the summer term. At this meeting, children will be taken into their classrooms to meet their teachers and class-mates whilst their parents/carers attend an introductory meeting with the Headteacher.
At the beginning of the autumn term, home-visits take place, with each family being allocated a 20-minute appointment to meet their child’s class-teacher and teaching-assistant in their own home. Due to time-constraints, teachers must prepare these schedules geographically and ensure that they are completed within five mornings. Should an appointment time not be convenient, class-teachers may be able to ‘swap’ a meeting if more than one parent/carer has asked to change. However, this might not always be possible. If this is the case, the parent/carer will be offered an appointment in school, before or after the end of a session.

Parents/carers are not obliged to accept a home-visit, but will be asked to complete the related paperwork since this provides the school with useful information on the child.

On the afternoon of a child’s home-visit, s/he will be invited to a ‘taster session’. The children are organised into groups of six, per class, and during their visit, will have the opportunity to learn the names of other children and members of staff and become familiar with some of the basic routines. This is the first time that the child will be asked to wear his/her school-uniform and be formally registered for the session.

Following on from this, children attend school for half-days over a period of two weeks. This takes the form of a week of mornings followed by a week of afternoons for the eldest 15 children in each class, and vice versa for the youngest 15. During the week that children attend the morning sessions, they are invited to stay for packed-lunch on the Friday. At the end of this part-time period, all children begin school full-time.
At the start of the full-time period, parents/carers are invited to a ‘Curriculum Meeting’ to find out about the learning and development requirements of the EYFS and the approaches adopted by the school.

The ‘Induction Period’ ends with Parent Interviews either just before or after the autumn half-term holiday.
(For further details see Admissions, Attendance and Equal Opportunities policies).

The Learning and Development Requirements

Teaching and Learning

In the Reception classes, the EYFS is followed. This is structured to:
· provide for the different starting points from which children develop their learning, building on what they know and can do

· provide relevant and appropriate content that matches the different levels of young children’s needs 

· provide planned and purposeful activities with opportunities for teaching and learning, both indoors and outdoors 

The EYFS is divided into six areas of learning; Personal, Social and Emotional Development (PSED), Communication, Language and Literacy (CLL), Problem-solving, Reasoning and Numeracy (PSRN), Knowledge and Understanding of the World (KUW), Physical Development (PD) and Creative Development (CD).

None of the six areas can be delivered in isolation. However, in order to focus teaching and assessment, daily ‘focused-activities’ are planned with specific areas in mind. Each week, one activity is centred around CLL and another around PSRN, with the remaining areas of learning being addressed separately, or in combination through the creation of ‘cross-curricular links’. 
Each week, children in Reception receive a dedicated teaching session in the ICT suite, a ‘Quality Circle Time’ session, a formal PE lesson and a music lesson. In support of the findings of the Rose Review, children in Reception receive a daily phonics session for the duration of the year.
In accordance with best-practice in the early years a ‘learning through play’ approach is adopted in the Reception classes. This also meets the requirements of the EYFS, since the statutory guidance states that, ‘All the areas must be delivered through planned, purposeful play, with a balance of adult-led and child-initiated activities’. Series of lessons are developed to ensure that all children receive this, as well as having equal access to both indoor and outdoor learning environments.

(The school has begun to develop its accommodation and resource-stock to support outdoor learning in all weathers and it is our intention that ultimately, the outdoor learning environment should be used by all Reception staff and children at all times of the year, as a consequence of this.)
Planning ensures that children are engaged in a mixture of individual, group and whole-class tasks. Different learning styles are accounted for and opportunities for challenge and extension are provided through the use of higher-order questions and the inclusion of problem-solving and investigative tasks.

Seasonal topics are used as vehicles for teaching and learning. These are suitably broad to enable a range of interests to be catered for through weekly ‘sub-topics’.
(See also, ‘Teaching and Learning Policy’)

Assessment, Recording and Reporting

At our New Intake Meeting in the summer term, parents are given an ‘All About Me’ and an ‘All About My Child’ form. It is intended that parents complete these with their child and share them with the classroom staff during the home-visit in the autumn term. The information gathered is invaluable to staff in building a picture of each child from the parent’s perspective.
The approach to assessment in the Reception classes is predominantly ‘observation-based’. During the first few weeks in school, the children are assessed by the classroom staff against the Early Years Foundation Stage Profile.

The information gathered is then collated to provide us with ‘baseline data’. From then on, children’s skills knowledge and understanding across all six areas of the curriculum are continuously assessed through regular observations, conversations with the child and through interpretation of activity outcomes. Classroom-staff make informal recordings on lesson plans and assessment sheets of their findings.

Individual achievements are recorded in children’s ‘Evidence Logs’ and these folders also contain the half-termly ‘long’ observations that have been undertaken by staff.

These ‘Assessments for Learning’ are used to guide the progress of individual children by determining what each child has learned and what therefore is his or her next step.  ‘Assessment for Learning’ is mostly carried out informally by teachers during directed and undirected play-based learning activities.

In addition, formal ‘Assessments of learning’ are made at four key-points in the year; September, December, March and June. At these times, assessment information on every child is considered against the EYFSP in order to give a ‘point-score’ to each child in each of the thirteen assessment scales. Scores are moderated within and across classes before being entered electronically onto the school system (Essex’s ‘EYFS Target Tracker’ program is currently used to provide a format for this). 

Towards the end of the summer term, the EYFSP data for the whole year group is sent off to the Local Authority for analysis, in accordance with national requirements.

We follow the statutory directive that there must be no tests for children at any stage of EYFS.
In accordance with our Marking Policy, feedback to Reception children about their own progress is rarely formalised and is usually undertaken whilst an activity is being carried out, through discussion between child and teacher or when looking retrospectively at photographs or physical ‘work’ outcomes. The Record of Achievement books maintained by each child, and built on as s/he progresses through the school, also provide a good stimulus for ‘learning conversations’.

Parents/carers are invited to attend parent interviews in the autumn and spring terms. These appointments provide them with an opportunity to discuss their child’s progress with the class-teacher. At the end of the Reception year parents receive a summary of their child’s achievements through the annual, written report which identifies progress against the ELGs and assessment scales. 

At this point, they are also invited to open-evening. This is an informal, whole-school celebration which allows the child to act as host, showing his/her parents around the school. At the spring term interview and the open-evening event, each child’s work is made available for his/her parents/carers to view. (Parents/carers are of course free to see their child’s work at any other point in the year, having first made an appointment with his/her class-teacher.)

The Welfare Requirements

Bournes Green Infant School has agreed policies and procedures which meet the requirements of the EYFS Welfare Requirements:

Safeguarding and Promoting Children’s Welfare

Necessary steps are taken to safeguard and promote the welfare of children. (See ‘Safeguarding Policy’)

The good health of the children is promoted and necessary steps are taken to prevent the spread of infection, with appropriate action being taken when they are ill. (See the school prospectus for details)

Behaviour is managed effectively and in a manner appropriate for the children’s stage of development and particular individual needs. (See ‘Behaviour Policy’)

Suitable People - (See ‘Safeguarding Policy’, ‘Child Protection Policy’ and ‘Safer Recruitment in Schools’ documentation
The school ensures that adults looking after children, or having unsupervised access to them, are suitable to do so. 

The school ensures that adults looking after children have appropriate qualifications, training, skills and knowledge. Formal risk-assessments are conducted and the school constantly reappraises both the environments and activities to which children are being exposed and make necessary adjustments to secure their safety at all times.

The school ensures that staffing arrangements are organised to ensure safety and meet the needs of children. 

Suitable Premises, Environment and Equipment

Outdoor and indoor spaces, furniture, equipment and toys are safe and suitable for their purpose. (See Risk Assessments)
Organisation

Systems are planned and organised to ensure every child receives an enjoyable and challenging learning and development experience that is tailored to meet their individual needs. (See planning files and Provision Maps.)

Documentation

The school maintains records, policies and procedures required for the safe and efficient management of the settings and those for meeting the needs of the children. (See Key Documentation and Policy Review Timetable)
Links with Key Stage One & Transition Programme

Whilst the Reception children have their own indoor and outdoor classrooms and follow routines and timetables that are appropriate to their age and needs, they are still very much part of the school. From the start, they participate in the daily whole-school assembly and special events such as the Harvest Festival, Nativity and Sports Day.

During the course of the summer term in the Reception year, children are given regular opportunities to visit the Key Stage One playground. Initially, this begins with ‘playground swaps’, whereby they spend two morning playtimes a week there, moving to the occasional lunch-break.

From the start of the summer-term, the children adopt the morning routine of the children in Key Stage One, by being left at the entrance to the Early Years playground by their parents/carers. Once children are used to this routine and have become fully familiar with the Key Stage One playground as a result of their ‘playground swaps’, they join the rest of the school by being admitted onto the ‘big’ playground with the rest of the school at the start of the day.

Having got to know the children’s personalities and abilities, we sometimes find that is necessary to revise the existing class-lists at the end of the Reception Year in order to regain a balance. The classroom-staff carefully consider abilities, needs, personalities and friendships when producing the new class-lists. Children are also asked to identify particular friends. Before finalising the lists, classroom-staff endeavour to carry-out ‘taster sessions’ with the proposed groups. These cover a range of contexts including playtimes, snack-times, ‘activity times’ and whole-class teaching sessions. 

Once again, parents/carers of twins/triplets are asked what their preference would be in terms of their children being placed together in Year One. It is also explained that it would be unlikely for class-lists to be reviewed again, including at the point of transition from Key Stage One to Two, since the Junior School typically retains the existing class groupings. Every attempt will be made to honour these wishes, and should it not be possible, the Headteacher will meet with the parent/carer, prior to the classes being announced.

Once finalised, the class-lists are not negotiable. 

Children will have the opportunity to visit their new teacher with their classmates on ‘class-swap’ day, which traditionally takes place on the day of open-evening. This is also the day when parents will be advised which class their child will be in and who the staff will be. As much as possible, further opportunities are created before the end of the Reception Year for the children to visit their new teacher for individual sessions and for the new teacher to visit them in their Reception classrooms.

Before the end of the year, Reception staff meet with Year One colleagues to undertake ‘learning conversations’ about each individual child and share records and EYFSP data.

Where a Reception child moves to a new school, during the course of the academic year, the school follows EYFS guidelines by making the following information available to the new setting within 15 days of their request:

· any EYFSP data recorded (if no EYFSP data has been recorded, the reason(s) are given)

· assessment(s) made in respect of the child

Able, Gifted & Talented

In accordance with our Able, Gifted and Talented Policy, children who have been identified as having knowledge, skills or talents beyond the levels of attainment of the majority of their peers, are recorded on our ‘Awareness List’, most usually in the latter part of the year.

In exceptional circumstances, it may be appropriate to place a Reception-aged child on the Able, Gifted and Talented Register, (see AGT Policy).

Children whose levels of attainment have suggested that they may have, or be developing specific abilities, gifts or talents are identified on the electronic tracking sheets and are then monitored by the Class-teacher, Early Years Leader and Assessment Leader, as appropriate.

‘Learning conversations’ with pre-school partners and the ‘All About Me/My Child’ documents completed by parents/carers can provide useful information for support identification of these pupils.
Special Educational Needs & EAL

The Inclusion Manager is designated as the "responsible person" for children with Special Educational Needs and/or English as an Additional Language.  Our policy is to observe the following procedures:-

            a)  To identify a specific problem and to discuss appropriate action.

Children who are not making expected levels of progress, are identified through assessment and tracking procedures and are then monitored by the Class-teacher, Early Years Leader and Assessment Leader, as appropriate. If it is decided that any delays were not attributable to maturity, the class teacher would note any specific difficulties and would discuss the concern with the Inclusion Manager and the child's parents.  Possible reasons for the problem would be discussed e.g. physical, mental, social or emotional difficulties.  A course of action would be planned together and this might also include consultation with other agencies such as the Educational Psychologist, Area Special Needs Advisory Service, School Clinic, School Doctor, Speech Therapist etc, (see Special Educational Needs Policy).

 

Parents are kept informed at all stages and possibly asked to assist.  The child's progress is under constant review throughout his/her infant education.

b) To monitor progress of children assessed as ‘in need’
In the case of children where a Statement of Special Educational Needs has been made the school endeavours to provide the appropriate education and continue to enlist the assistance of other professionals. The child's educational requirements are reassessed at key-points and appropriate changes made, according to individual needs, (see Special Educational Needs Policy).

When planning for children with particular needs, it is important to note that, “…The EYFS is designed to be fully inclusive in accommodating the needs of individual children, including children with learning difficulties and disabilities…” (DCSF) Therefore, “…exceptions have not been designed for children with learning difficulties or disabilities…” (DCSF). 

Equal Opportunities

Bournes Green Infant School is an all-inclusive school, and as such we actively promote positive attitudes to all, regardless of race, gender, ethnicity or disability. 

‘Providers have a responsibility to ensure positive attitudes to diversity and difference – not only so that every child is included and not disadvantaged, but also that they learn from the earliest age to value diversity in others and grow up making a positive contribution to society.’ (EYFS, Statutory Framework, 2007, p.9.)

Where a child has disabilities or medical needs which make accessing the curriculum more difficult, we are pro-active in liaising with parents and external agencies in order to overcome these challenges. As part of our induction programme, we endeavour to visit the child, his/her family and any pre-school providers so that we can ensure that, as much as possible, we have everything in place to meet the child’s needs. Appropriate training is secured for staff where necessary.

We are constantly seeking to add to our multicultural resources within the Early Years classrooms and aim to build upon the cultural and linguistic backgrounds of the children in our setting. This is achieved in a number of ways, including celebrating a range of festivals and learning greetings in different languages.

All activities are made available to all children, and in so doing, we are proactive in avoiding gender stereotypes.

As previously described, we also plan for a range of learning styles.

Working with other professionals: ‘Practitioners will frequently need to work with professionals from other agencies, such as local and community health services, or where children are looked after by the local authority, to identify and meet needs and use their knowledge and advice to provide children’s social care with the best learning opportunities and environments for all children.’ (EYFS, Statutory Framework, 2007, p.10.) 

Staffing & Roles

In the Reception Year, the minimum staffing ratio is 1:30. At our school we are currently able to provide 1:15 as each class-teacher is supported by a full-time, Higher Level Teaching-Assistant, (HLTA). Both post-holders are also certified paediatric first-aiders and it is the school’s intention that any person taking over this role in the future will also be required to have this qualification, or undertake this training.

These HLTAs also provide our Reception children with continuity of care throughout the day, by also supervising the lunchtime period.

Teaching-assistants work closely with the class teacher to support with the planning and delivery of lessons and to monitor and assess the progress of groups and individuals. 

We are also supported by childcare and teaching students on either a long-term or short-term basis. In accordance with school policy, all staff, students and parents working in school have Criminal Records Bureau clearance, (see Safeguarding Policy).

The Early Years Leader’s responsibilities are two-fold, and are outlined in the Self-Evaluation Policy, under the headings of ‘Year Group Leader’ and ‘Subject Leader’. It states that in addition, s/he ‘is additionally expected to compare end of Foundation Stage performance data with that of other similar schools’.

Partnerships with Parents/Carers

Parents/carers are seen as partners in their child’s learning and are encouraged to become involved in learning activities both at home and in school. As mentioned previously, parents/carers are given the opportunity to become involved in their children’s induction into school through their participation in preliminary parents’ meetings, by bringing their children to ‘Come and Play’ sessions and the New Intake Meeting, by accepting home-visits and completing the ‘All About Me/My Child’ documents.

Once in school, they are invited to two formal Parent Interview meetings each year, receive an annual, written report and are asked to the school’s Open Evening at the end of the school year.

At the end of every half-term, teaching staff send a letter home to keep parents/carers updated on events and routines in the Reception classes. 

Every term, Reception children take home a ‘Curriculum Letter’ to advise their parents on the learning foci and topic-themes to be covered. 

In accordance with the Home-Activities Policy, a weekly numeracy task is sent home from the beginning of the spring term and parents/carers are kept informed of the sounds and words-of-the-week via a sticker placed in the home-reading diary each week. This book is also used to share details of children’s reading experiences in school and at home. 

Parent helpers with full CRB clearance are welcomed into the classrooms to help with learning activities and as per the rest of the school, Reception, as the rest of the school, has an ‘open-door policy’.

Reviewed by staff June 2010
Reviewed and approved by the Governing Body, Summer 2010.




Early Years Foundation Stage Policy




















PAGE  
12

